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A

bstract 
This m

ixed-m
ethods (i.e., quantitative and qualitative) study is 

aim
ed at exploring early childhood educators’ perceptions and 

experiences w
ith the social-em

otional curriculum
 R

ebound 
R

ecovery, focusing on preschool-aged children. Early childhood 
is a critical period for developm

ent that can help to build 
foundational skills that influence social and academ

ic 
developm

ent. Early education teachers w
ho im

plem
ented the 

social-em
otional curriculum

 w
ill com

plete several survey 
instrum

ents related to m
anaging challenging behavior as w

ell as 
their self-efficacy and other perceptions of w

orking w
ith 

preschool age children. They w
ill then be placed in groups of 

four to participate in a focus group interview
. D

ata from
 the 

survey instrum
ents and focus groups w

ill be analyzed. 

Introduction 

M
ethods 

R
esults 

C
onclusion

A
cknow

ledgm
ents 

R
eferences 

•Early childhood is considered the m
ost critical point of developm

ent for children 
because it creates a foundation for behavior and learning.

•Suspension of pre-school children are at an all-tim
e high. A

bout 300,000 
preschoolers are expelled each year. (O

’G
rady 2021). The act of suspension is seen as 

a negative act and does not help the child correct the behavior. 
•C

hildren w
ith special needs have a higher rate of suspension than m

ost kids. Teachers 
tend to resort to suspension w

hen the child disrupts the learning of others (Shire 
2021). 

•C
hildren w

ho are likely to be suspended can benefit greatly from
 quality preschool 

education that helps develop social-em
otional learning (Egeran 2011).

•Providing teachers w
ith the proper training and resources can reduce the rate of 

suspension and can help students develop the appropriate skills to m
anage behavior 

(Loom
is 2022).

•The social-em
otional curriculum

 helps students develop the skills necessary to 
understand and m

anage their em
otions.

•The lessons prim
arily focus on the connection of em

otions and actions and how
 to 

define each em
otion.

Participants:
•10-12 early childhood educators across the state of Florida .

Procedure:
•M

ixed m
ethods design w

here both quantitative and qualitative data w
ill be analyzed.

•Early childhood educators w
ill participate in a focus group and asked to respond to several 

questionnaires
M

easures:
•Self- Efficacy w

ill be m
easured using the Teacher’s Sense of Efficacy Scale (TSES; 

Tschannen-M
oran, 2001). The teacher-student relationship consists of statem

ents that the educator w
ill 

need to reflect on from
 a scale of 1-5. There are also subscales that determ

ine if there is conflict or 
closeness. A

 higher score indicates closeness or conflict.
•Stress is going to be m

easured using The Stress Inventory (Fim
ian &

 Fastenau, 1990). W
here they w

ill 
be asked about stressors and asked to rank from

 scale of 1-5.
•Teacher Priorities and B

eliefs w
ill use The Teacher B

elief Q
-Sort (TB

Q
) that assesses teacher 

priorities and beliefs about behavior m
anagem

ent, teaching practices and children.
R

esearch Q
uestions:

W
hat are the experiences, perceptions, and opinions of early childhood educators after im

plem
enting the 

R
ebound and R

ecovery curriculum
 w

ith preschool age children? W
hat is the relationship betw

een 
teacher (1) self-efficacy, (2) perceived relationships w

ith students in their classroom
s, (3) stress, and (4) 

priorities and beliefs about behavior, teaching practices and children, and their continued  use of 
R

ebound and R
ecovery?    

•
This is an exam

ple of the questions that w
ere asked to the participants

*Teach
er im

p
lem

entin
g th

e reb
o

u
n

d
 reco

very cu
rricu

lu
m

 

•A
 better understanding of the R

ebound &
 R

ecovery 
curriculum

 im
plem

ented by early childhood educators w
ill 

help allow
 for continued im

provem
ent of the curriculum

 to 
best m

eet the needs of all children 
•A

 positive classroom
 environm

ent m
ay allow

 educators to 
be less stressed and as w

ell as increase their self-efficacy 
around teaching preschool students in general and 
addressing challenging behaviors 
•D

ue to these benefits, the educators w
ith approve of the 

im
plem

entation of this R
ebound R

ecovery C
urriculum
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•
D

ata collection is ongoing. 
•

It is anticipated the results of the study w
ill help us better understand the 

features of a social-em
otional curriculum

 that are m
ost beneficial to early 

childhood educators, as w
ell as areas of im

provem
ent. W

e also w
ant to better 

understand the relationships betw
een self-efficacy, perceived relationships w

ith 
students, stress, and beliefs about behavior. 

•
R

esults from
 this study w

ill help us continue to refine R
ebound &

 R
ecovery to 

im
prove im

plem
entation by early childhood educators as w

ell as possibly 
influence child level outcom

es related to self-m
anagem

ent and self-regulation 
•

These expected results w
ithin teachers w

ere created along the basis of proposed 
research suggesting that: teachers report resorting to expulsion because of 
behaviors that disrupt the learning (e.g., cursing, tantrum

s), safety concerns for 
the child and others (e.g., peers, teachers), and/or teacher stress (C

how
 et al., 

2021; G
illiam

 &
 R

eyes, 2018)  O
ne recom

m
endation to reduce these rates is to 

provide professional developm
ent to practitioners in these settings that include 

training and coaching supports (C
how

 et al., 2021; Loom
is et al., 2022). 

.


