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This Is an observational and survey study Many people see inclusion as giving everyone a seat at the table, or In

* Participants: 15 childcare providers/teachers of preschool age this case, a seat In front of the story. However, inclusion is not truly seen
children, and 15 children with developmental disabilities who use unless everyone Is given the ability to participate In the given activity.
limited speech between ages of 3-5 Results show that children have very limited opportunity to participate

 Teacher communication during whole-group shared reading In shared reading If they are not using speech. To give children with IDD
activities that included children with limited speech ability were opportunities to communicate, children may benefit from access to AAC
video recorded. devices.

 Teacher communication was transcribed and coded using the Many teachers primarily use speech to communicate with their students.
Systematic Analysis of Language Transcripts (SALT) by adapting an This might create challenges for students who do not communicate
existing validated measure of shared storybook reading, the primarily via speech.

: . - : : Systematic Assessment of Book Reading (SABR) There may be a need for more training for teachers with children with
classrooms where children with a range of abilities are actively developing IDD in their classrooms in order to learn how to best support these

carly literacy skills alongside one another (Barton & Smith, 2015). children to maximize participation and create a truly inclusive

* |t is not directly known how preschool teachers of young children with - classroom
limited speech are creating an environment for communication during Prellmmary Results '
literacy Instruction - particularly shared storybook reading.

» To better understand how teachers communicate during shared book reading
activities with children with IDD and a range of speech, language and
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Introduction

* 11in 6 children in the U.S. have an intellectual or developmental disability
(IDD; CDC, 2022).

* Children with IDD vary in the amount of support they need, including
language and literacy development

* Children who use augmentative alternative communication (AAC)
specifically struggle in literacy acquisition despite the breadth of literacy
Interventions designed for children with IDD who have limited speech ability
(Yorke et al., 2021).

* One barrier to successful implementation of literacy instruction is the
resources and training afforded to teachers, particularly in preschool
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Purpose of the Study

The purpose of this study Is to evaluate the communication forms, functions,
and strategies that are used by teachers when communicating with children
with intellectual and or developmental disabilities in whole group settings.
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