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e This psychosocial intervention has been adapted from an
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Both ERN and N1 were larger in kids with more symptoms of anxiety e The observed correlation support the hypothesized relationship
between these brain responses and anxiety

e However, their opposing responses to the intervention marks the
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Anxious kids showed larger brain responses in both tasks o As the Intervention reframes the significance of errors, it may
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oAn active control that focused on healthy lifestyle choices | »
Active control condition had no effect

unrelated to error-sensitivity Intervention increased the N1 and decreased the ERN R efe re n CeS

*for statistical analyses see top right Overall effect of the intervention was not significant (time-by-condition interaction)
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